STANLEY GROVE SCHOOL WRITTEN CALCULATION POLICY

These are the written methods which will be taught to the children. The methods are in developmental order and teachers will
use earlier or later methods as appropriate to the children whom they are teaching and their level of understanding.

Children should still experience a wide range of practical activities to underpin their learning and then the skills should be
extended into a wide range of real life and problem solving situations.

Decimals need to be delivered early in Key Stage Two.

Updated: May 2024 by the teaching staff, subject leader and senior leadership team.



ADDITION

Step One: Covered in Reception and secure by end Y1

Step Two: To be secure by end Y1

Oral counting
Numberline and concrete objects to support. Pictorial representation
important, as are practical activities.

Move to informal recording and bar modelling (mathematical graphics).
Symbols introduced when appropriate to record simple number sentences.

Adding along a numberline and adding using bar modelling:

Number lines will be demarcated in increments of one to begin with.
Use terminology ‘ones’ not ‘units’ from Y1 onwards.
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Step Three: To be secure by end Y2

Step Four: No carrying forward to be secure by end KS1. With
carrying forward and decimals to be secure by end Y3.

Partitioning: Linear Partitioning:
27+29= 56 372+217=
20+20=40 300+ 70+2
7+ 9=16 200+ 10+7 +

500+ 80+9 =589

40+10+6=56 Use terminology hundreds/tens/ones.

Can also do as “car parks’ for each

total. One car park for tens and one @
car park for the ones, then add the

totals (see Big Maths). Circled labels to be used above
27+29= 56 columns when linear partitioning

begins.
Can be extended into three digit

numbers.

+ S:o
G iy

-+

|

) A1h |ad

7 .
|

N ) —

.
T

When carrying forward, children are taught to place the digit above
the others already in the column, so that it does not get lost or
forgotten (indicated here in red). Use terminology ‘carrying’.
Children are taught that decimal points sit on the line, not in a box of
their own and that decimal point must be aligned.




SUBTRACTION

Step One: Covered in Reception and secure by end Y1

Step Two: To be secure by end Y1

Oral counting
Numberline and concrete objects to support. Pictorial representation
important, as are practical activities.

Move to informal recording and bar modelling (mathematical graphics).

Symbols introduced when appropriate to record simple number
sentences.

Subtraction using bar modelling and along a numberline:

SN

Children will be taught to count both backwards to find the missing
amount and forward to find the difference.
9-3=6

Step Three: To be secure by end Y2

Step Four: Formal method no ‘taking’ to be secure by end KS1.
Formal method with ‘taking’ to be secure by end Y3.
With ‘taking’ and decimals to be secure by end Y4.

Review and secure finding the difference and the associated language
(including using bar modelling).

Partitioning Subtraction:
Taught where no taking from the next column along is needed.

Also use the number line

26-14= method and use terminology
20 6 ‘counting on’. E.g. for 26-14
10 4 -
14 20 26
10+2=12 |
6 6

Go to the nearest 10 and add
the totals of the jumps.
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The term ‘take’ is used when it is necessary to make a number larger.
When a number is taken from, the new number should be written
above and the one taken written in the column. Numbers with decimal
points should be introduced as soon as children are ready and, as
previously, they should be aligned.




MULTIPLICATION

Step One: Covered
in Reception and
secure by end Y1

Step Two: To be secure by end Y1

Step Three: To be secure
by end Y2

Step Four: 2 digit x1 digit
secure by end Y3.

3 or 4 digit x 1 digit to be
secure by end Y4.

Using arrays:
4x2

Discussion in terms of
‘groups of” and ‘lots of’

Partitioning to multiply using
Smile Multiplication from Big

Maths. Partition the larger

Introduction of basic

number into tens and ones or

arrays linked to counting

‘groups of” as visual Bar modelling:

hundreds, tens and ones first.

stimulus — children are 4x3 16 x 2 =32 is the same as:
not expected to recordin || 3 | 3 | 3 | | 10x2 (20)
this way. Plenty of 6x2 (12)
concrete then pictorial | And introduce equal leaps on a number line: | Then add totals:
models used. 3x3=9 20=12=32
x1 x2 x3

Children are taught the short form
method for multiplication. Use circled
labels above columns at first (as with
addition method) — see above:

238

%676 &
Carry digits forward under the line to
enable the method in step five.
Carried forward digits must be small
and placed in top left of box in next

column, then crossed out once used.
Use terminology ‘short multiplication’

Step Five: To be secure by end YS5.

Step Six: To be secure by end YS.

Children are taught to use ‘0’ as place holders for larger
calculations, including H,Tand ones x T and ones. Use
terminology ‘long multiplication’.

11217
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N.B. for the final step of adding the columns, any carried forward digits are
placed below the line (see example).The children are expected to calculate in
this fashion for 5 and 6 digit numbers.

Using method to calculate with numbers which include decimal places: The
children will be expected to accurately calculate in this fashion for five and six
digit numbers, including numbers with two decimal places.

We teach the children to do the sum in exactly the same way as a whole
number sum with no decimals (see Step 5), then to put the same number of
decimal places in the answer as there are in the sum.

For example:
127x24=3048 as in Step 5
So:

12.7x24=304.8 (one decimal place in the question, so one decimal place in the

answer)
And:

12.7x2.4=30.48 (two decimal places in the question, so two decimal places in

the answer)




DIVISION

Step One: Covered in
Reception and secure by
end Y1

Step Two: Covered in Y1. To be secure by end Y2 where
‘remainders’ would also be included.

Step Three: To be secure by
end Y3.

Focus on ‘sharing’ as a
practical idea as well as a
social concept.

Practical activities sharing
objects into groups of so
many:

E.g.: there are eight sweets
and four children, let’s share
the sweets into groups of four
and see how many sweets
we’ll get each.

Division on a number line (link with ‘Where’s Mully?’ from Big Maths):
Focus on ‘dividing into groups of” as language to secure understanding.

Count up the number line in groups of the divisor (3 in this case) to see how
many groups there would be.

9+3=3
1 group 2 groups 3 groups
O ODANNDNASY

o 1 2 3 4 5 & 7 8 § 10
Then larger range and extending above known multiples (e.g. 42 + 2)

20 + 5 =4 groups

| 2 3 4

N\
o 5 10 15 20

For Y2: If it was 22+5 use same method but show remainder 2 at the end.
(22+5=41.2)

All children will be taught the
standard short method for division as
soon as they fully understand place
value and the principles of division as
well as having a secure grounding in
the vocabulary of the method.

021 r3
611129

Use the terminology ‘short division’
using the bus stop method.




Step Four: To be secure Step Five: To be secure by end Y5

by end Y4.
Children to be taught to add
decimals to the end for Children are taught to divide by a 2 digit number as follows:
dividi tc. +25=
fviding money ete 435+25 Put the first 6-7
multiples of the number
1 4 8 . 4 in a column down the
,‘ O 1 7 . 4 side next to the sum:
5172442 .20
25 1443 185 199 25
50
This is still referred to as short division 7>
. 100
using the bus stop method.
125
150

175




FRACTIONS

Adding Fractions
Example 1: Secure by end Y2

Example 2: pictorially using bar model secure by end Y3 and using maths
only secure by end Y4. Converting between mixed numbers and improper
fractions needs to be secure by end Y4.

Example 2 with mixed number same denominator addition to be secure by
end Year 5 (1 3/5 + 2 4/5 for example)

Adding fractions with different denominators secure by end Y5. (5/6 + 1/3
for example)

Simplifying answer to an addition secure by end Y5

Example 3: Secure end Y6

Subtracting Fractions
Example 1: Secure by end Y2

Example 2: pictorially using bar model secure by end Y3 and using maths
only secure by end Y4. Converting between mixed numbers and improper
fractions needs to be secure by end Y4.

Example 2 with mixed number same denominator subtraction where no
conversion of mixed number to improper fraction needed also to be secure
by end Year 3 (4 3/5 - 3 2/5 for example)

Example 2 with mixed number same denominator subtraction where
conversion of mixed number to improper fraction needed to be secure by
end Year 5 (4 3/5 - 3 4/5 for example)

Subtracting fractions with different denominators secure by end YS5. (5/6 -
1/3 for example)

Simplifying answer to a subtraction secure by end Y5

Example 3: Secure end Y6

dydab BN
N 3/5

(|
o

4/5

=7/5 which we see is 1
whole and 2/5

bL-2=2
S 5

Addition and Subtraction Fractions outcomes (taken from Stanley Grove Scheme of Work):

Year One:




e Recognise 1/3, %, %, 2/4 of a shape.
e write simple fractions for example % of 6 = 3 and recognise the equivalence of 2/4 and %

Year Two:
e Recognise 1/3, %, %, 2/4 of a shape, length, shape, set of objects or quantity.
e write simple fractions for example % of 6 = 3 and recognise the equivalence of 2/4 and %
e add and subtract fractions with the same denominator within one whole [for example, 5/7 + 1/7 = 6/7}

Year Three:
e add and subtract fractions with the same denominator within one whole [for example, 5/7 + 1/7 = 6/7}

e recognise and show, using diagrams, families of common equivalent fractions
e add and subtract fractions with the same denominator (inc whole numbers) 2 1/3+2 1/3

Year Four:
e solve problems involving increasingly harder fractions to calculate quantities, and fractions to divide quantities, including non-unit fractions where the
answer is a whole number
e add and subtract fractions with the same denominator (inc whole numbers: 2 1/3+2 1/3)

Year Five:
e add and subtract fractions with the same denominator and multiples of the same number
Year Six:
e add and subtract fractions with different denominators and mixed numbers, using the concept of equivalent fractions



Multiplying Fractions

Example 1: Secure by end Y5

Example 2: secure by end Y5
Example 3: Secure end Y6

Dividing Fractions

Secure end Y6:

Use KFC method:

KEEP the first thing (1/3).

CHANGE the sign (from divide to multiply).

FLIP the final thing (2 — or 2/1 — becomes %)

Now do the sum as you would multiplying a fraction. (1/3 x

Y, =1/6)
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Multiplication and Division Fractions outcomes:
Year Five:

e multiply proper fractions and mixed numbers by whole numbers, supported by materials and diagrams

Year Six:

e multiply simple pairs of proper fractions, writing the answer in its simplest form [for example,1/4 x % = 1/8)
e divide proper fractions by whole numbers [for example,1/3 divided by 2 = 1/6]




DECIMALS AND PERCENTAGES

Y1:
From Y1 onwards, when writing numbers as words, refer to digits as ‘numerals’.

Y2:
Introduce decimals via money/simple measures: £1.50 or 1.5kg. Teach 100p=£1.00
Introduce % as 50 out of a 100 on a 100 square on IWB. Introduce sign % and explain that this means ‘out of 100’, so 50% means 50 out of 100 or }%.

Y3:
From Y3 onwards, introduce and use the term ‘integer’ to refer to a whole number.
Count up and down in tenths. Relate 0.1 to 1/10 using visual. Relate to 10/10 being one whole and 1 being one whole one.

0.1 0.2 0.3 0.4 0.5 0.6 0.7 0.8 0.9 1.0

Y4:

1/10 2/10 3/10 4/10 5/10 6/10 7/10 8/10 9/10 10/10=1 whole

Find % of 3,5,7,9
Go to the even number BEFORE, find half of that and just add .5 to that answer. Half of 2=1 of half of 3=1.5

For Mastery children only: Decimal equivalents of %, %, %. Link to and use 100 square as shown in Y2. E.g. show that % =25/100=0.25=25% etc.

Children know 100p=£1.00 from Y2. Teach that 100cm=1m

Count up and down in hundredths. Use 100 square to show that 1+100 = 1/100 = 0.01=1%. In below, show that 33/100=0.33 (and 33% Mastery chn)
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e Recognise and write decimal equivalents of any tenths or hundredths (and for %, %, and %)

Bar model Fraction Decimal
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For Mastery children, also show percentages: 60%

Equivalent Decimals

Sixty hundredths

60 _
00 = 2:8

60%

e Recognise place value using tenths and hundredths. Use number lines and place value cards (also see Big Maths book/Sqgiggleworth).

‘Whole Numbers
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Fractional Numbers

287.13=200+80+7+0.1+0.03
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e Compare and order decimals. Stack the numbers. Check the highest value digits first, if the same, check next highest.

0.63
0.35
0.36
0.56



e |F POSS IN Y4, (this is Y5 work). Round decimals with one decimal place to nearest whole number. If the tenths are 5 or more round the units up; if less than

5, leave the units as they are.

Tem Uity . Yt

1 (4). 5 - 15

e Find missing decimal piece for 1 or 10. Use number bonds to 10 for missing piece to make 1. E.g. 0.4+ ? =1.0 (6=4=10). Use a bar model split into 10.
For missing decimal piece to 10 use jigsaw numbers. So 3.2+6.8=10

3 2

6 8

e Find out effect of dividing a one or two digit number by 10 and 100.
Divide by 10: move decimal point one place left. Divide by 100 move decimal point 2 places to the left. We show the children that in fact, the digits that move right
one or two places, but explain that it is easier to move the decimal point than it is to move all the numbers.

Use decimals in context of money/measures and use to solve problems.
1. To add/subtract decimals, align the decimal points for written column method. For mental method, add or subtract the numbers then put the decimal place
back in the same place. Example: 0.9+1.1=2.0 (9=11=20 and match up the decimal place exactly as it is in the question).
2. To multiply decimals mentally: use Smile Multiplication. 0.6x7=4.2 Do 6x7=42, then count the total number of decimal places in the question and put the
same number of decimal places in the answer.
Children know 100p=£1.00 from Y2 and 100cm=1m from Y3. Teach 10mm=1cm and show notation:
Decimals used for money:
1p=£0.01/ 3p=£0.03/ 80p=£0.80/ 152p=£1.52
Decimals used for metric measures:
8mm=0.8cm/ 25mm=2.5cm/ 174mm=17.4cm
1cm=0.01m/46cm=0.46m/ 130cm=1.3m



Y5:
e Recognise and use thousandths and relate them to tenths/hundredths and decimal equivalents.
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e Compare and order numbers to three decimal places. Stack numbers. See Y4 for detail.

e Round decimals with one decimal place to nearest whole number. (See Y4)
e Round decimals with two decimal places to the nearest whole number and to one decimal place. See below for whole number (if right of the decimal point
is 50+ round to next whole number. If the hundredths are 5+ round the tenths up) This same method should be continued into Y6.

Round to the nearest whole number
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e Solve problems involving numbers to three decimal places.
1. To add/subtract decimals, align the decimal points for written column method. For mental method, add or subtract the numbers then put the decimal place
back in the same place. Example: 0.9+1.1=2.0 (9=11=20 and match up the decimal place exactly as it is in the question).

2. To multiply decimals mentally, use Smile Multiplication. 0.6x7=4.2 Do 6x7=42, then count the total number of decimal places in the question and put the
same number of decimal places in the answer. So 0.6x0.7=0.42 because there are two decimal places in the question and thus two decimal places in the
answer. For written multiplication, leave out the decimal point, do working, then put decimal point back in. E.g: 3.245x6 treat as 3245x6 then put two
decimal places back in the answer because there are two decimal places in the question.

3. To divide/multiply decimals by 10/100/1000, see Y4 teaching and recap, then teach multiplying decimals (up to 3 decimal places) by 1000 moving decimal
point 3 places right, inserting zeros as needed and dividing decimals by 1000 by moving decimal point three places to the left.



2.37+1000=0.00237 3.256x1000=3256

4. To divide numbers using a written method where there is a remainder to be given as a decimal, put the decimal place after the whole number inside the bus
stop, followed by 2-3 zeros and put a decimal place above the bus stop in exactly the same place as in the question. See below:

825+4=206.25

206.25
4)82%bb

e Convert metric units. 47mm=4.7cm 138cm=1.38m  80g=0.08kg 2650ml=2.65L
Converting Metric Lengths
+1,000 +1,000
x 1000 x 100 x 10
N N grams kilograms millilitres litres

km m cm mm
UU\_} I x 1,000 I I x 1,000 I
+1000 =100 +10

e Recognise % symbol and make connection between fractions decimals and percentages.

Fra o Out of 100
Visual Repr ions of Fractions, Decimals and Per 9 1 3 v ;
[ e ] | 1710 | 01 10/100 10% -
Write the percentnge, fraction and decimed repe ted By the follows o " -+ ‘ + ¥ E h'ld t ht
SetauTy 210 02 | 20100 20% : : Esurte chi rTn irfe a:g
1 %% o about equlivalent rractions
' 3m0 03 301100 30% quivate
o EEEEEEE , before this step.
EEEEEEE B e | 410 04 [l 407100 40% & d b @ [
(0] I 9= ] | 510 o5 [ 50100 50% L

e Find percentage of amounts
Teach find 10% (divide by 10) so 20% is find 10% and double it.
Teach find 5% by halving 10% so 15% is find 10%, find 5% and add.
Remind 25% is same as find quarter (halve then halve again). Times this by 3 to find 75%



Remind 50% is same as finding half.
Can also use bar models to show pictorially:

: falfsh trat 102 are: Tortie, dr
p;mnf.%f of an opoun: i wadel, put on Tentne (10%:) N
W tren Fird wiue of cach 02

S

r;d.‘-:;u'ufs K12 of S0m 50m
= i
00z

= EIESEIEIEIEN ENEY
m om MWm Mz odm s e T em 9m
07 i S v would 52 be? wivdl would 207 fe?

lI:d.Ii:MI'-I!.TE- 2 of 50m 5O

B -~ |
m o Mn ¥ o#m sk e TR w9 DR
RSN tren g i mul fiphcative ressoving spproaches

Y6:

e For addition, subtraction, multiplication and division with decimals, see Year 5.
Note that for formal written multiplication, multiplying by a 2-digit number is introduced. This is made easier by leaving out the decimal point in working out, and
replacing it in the answer (e.g. 12.34x24 is worked as 1234x24 and 2 decimal places are put back into answer). For mental multiplication with decimals where
hundredths are used, again use Smile Multiplication and count the number of decimal places in the question, putting same number of decimal places in answer (e.g.

0.07x0.8=0.056 because 7x8=56 and there are 3 dp in Q, so 3dp in A).

e Decimal/fraction equivalents:
Learn by heart decimal equivalents by creating a chart: %, %, %, 1/5, 1/10, 1/100, 1/1000
Use these to work out other fraction decimal equivalents. E.g. 1/5=0.2 so 2/5=0.4
PLUS:
Be able to work out fraction /decimal equivalent where 3 decimal places are involved. E.g 3/8=0.375
Work this out as 3+8:

0. 375
8(3.306040

e Decimal/fraction/percentage equivalents:
Teach children to make their fraction out of 100 wherever possible to give the percentage (how to make equivalent fractions taught in Y5), so

1/5=2/10=20/100=20%=0.2



Also use bar models to show pictorially:
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E.g. 1.456kg=1456¢g
765g=

Use decimal place notation for measure/problem solving using up to 3 decimal place numbers. (build on from Y5 teaching)

kg — g x1000

0.765kg g —» kg+1000

Also show that whole kg/litres/km (the larger unit of
measure) go on the left of the decimal point, whilst
grams/ml/m (the smaller unit of measure) go to the right of
the decimal point.

Solve problems involving calculation of percentages and use percentage as a comparison.

See rules taught in Y5 PLUS:
Find 1% by dividing by 100 (so to find 11%, find 10%, find 1% then add)
Find 99% by finding 1% and deducting this amount from the total.

10%
5%

{ 1 %4
%
20%

25%

IS the number!

+ 10
+ 10, then % it

+ 10, =+ 10 ogainvor'+ 100
+ 10, + 10, % it|or =100, % it

+ 10, x 2
Find 20%,
find 5%,
add the two
together

or + B (if easy)

or + 4,

or %,it %

Comparison work on percentages through topic. E.g.
pie chart of percentage of rainforest cover in different
countries in South America. Also, percentages work
interpreting pie charts. E.g. favourite breakfast of 60 Y6
pupils given in percentages on the pie chart/need to
find these percentage amounts. Usually best to find
10% and work from there.




